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ABSTRACT

COLLEGE STUDENT COUNSELOR PREFERENCES FOR HELP WITH PROBLEMS OF SEX AND ANGER

A representative sample of six hundred sixty eight educational psychology

students at Michigan State University were asked to desexibe and compare their

discomfort, hesitation to seek help, and expectation of benefiting from

counselor help for personal problems, which in turn became the basis for

determining characteristics preferred in a counselor to help with these

problems. Choices about preferred coulselors were both problem and sen related.

Females more than vales hesitated to seek help for problems of sex, but all

students were less hesitant to seal: help for problems of anger than sex. Females,

however, more Cean 'males e.:?eeter.1 to benefit from counselor help for sexual

problems. Rank-order preferences for seven counselor characteristics were

described. Counselor values and ekperience were ranked high in importance,

and counselor age and sex ranked low ty.;. all students for both problems. Males

more than females preferred same-sex counselor with ,.7hom they were personally

acquainted for help with problems of sex.



COLLEGE STUDENT COUNSELOR PaEFERENCES FOR HELP WITH PRO3LENS OF SEX AND ANGER

The-:e is little clarity concerning the initial point at which a client

begIns the process of counseling. Often the counselor tclks of having to train

his client to be a client. Ordinarily he knows very little, however, at initial

contact about the way he is perceived by the client either as an individual or

as one filling a role. It nay ba that his confusion about the student's percep-

tion of him hinders quick development of a working relationship with the student.

The carry-over image which the student brings with him of other significant figures

in his life nay be inco.npatible with th2 counselor's view of himself.

Furthermore, the role of the high school and collese counselor is viewed

by students to be different (Blocher, 1953). Nixed evidence indicates that SW:13

hiSh school students view the counselor as one who can help with educational-

vocational problems but not parsonal-social problems (Grant, 1954; Warman, 1960).

Other high school students view the co-inselor as one who helps with serious

problems (Heilfron, 1960). The college student who is ambivalent about the

nature of his problen might find it difficult to seek help from a counselor whose

role is equally confused in his mind. Even if a student did so to a college

counselor for help on a personal problem, he night not expect to benefit from

the experience.

It is further known that the sex of the student is a critical source of the

varied expectations and perceptions of counselor role (Beier & Ratzeburg, 1953;

Lynn, 1959; Sherriffs and McI:2e, 1957). Previous studies susgest that in the

initial stases male and fe-=12 preftences for counselor .53:: vary (Fuller, 1954;
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Koile & Bird, 1956). Additional sex-typed si-iudent prererences nay exist thoe3h

little is known about the personol and interpersonal teetors operat1n3 in student

choice of couneelor.

Clinical evidence indicates that sudents brin3 preconceived models of the

type of person from whom they weuld like to receive help CXcQuary, 1964; Sonne,

1957), but the portrait.s of these models are yet to be fully described. It may

be that such factors a..5 similarity of values between counselor and client are

viewed as i4ortant by students (Aol1in3lhead & Redlich, 1953; Neyers & Schafer,

1954). It may also be that a counselor who residee in a raoidence hall and

presents a familiar face may be perceived as t.ore aeeessible and more helpful

that a stran3er who must be seen across campus in a special student services

buildin3 Mier, 1965).

The relative value which male and female students place on a variety of

potentially important characteristics in their respective ideal counselor models

is essentially unexplored. Counselor sex appears to be important to the student

initially, but how important is it in relation to other dharacteristics? Perhaps

the vale student considers the sex of the counselor more important than the fe:ale

student. The female, on the other head, qv consider similarity of values

between the counselor and herself more important than either the sex of the

counselor or personal acquaintance with the counselor when these factors are

evaluated for priority.

Another dimension of counselor role and student expectetion appears to

related to the type of problem presented (ordin, 1955; Grater, 1964). There

may be interaction effects between valued counselor characteristics and the nature

of the problem which the student brings. The sex of the counselor may be important

to a fel:ale student with certain probles and not be important for other proble-:s.

Likewise, for some pro'Aems, the experience of the counselor may be more importent

than counselor sex to the male studeat. The relationship between the type of
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problem presented: the couns,Aor charactristics viewed by the student as

particularly important, and the sex of the student all have a hih likelihood of

relevance to student expectations of counselor image and role.

The purpose of this study 'was to examine the ideal image of tile college

counselor held by university students. An assessment of a) student discom.Eort

b) hesitation in seeking help and c) expectation of receiving help from a

counselor for two basic persoaal problems was made, which in turn became a

basis for determining what type of counselor students right want for help with

these personal problems.

The psychoanalytic echool provided the foundation for selection of control

of sex-al and hostile impulses as the two basic )roblens of human developnent

(Freud, 1933).. The groundwork for assumptions made about cross-sex differences

in student preferences in a counselor came from the observations of the cultural

anthropologist, 'Margaret Vead (1949). Transactional perception theory furnished

the basis for expectations of idiosync-:atic choices made by the students (Cantril,

1959; Ittleson & Cantrill, 1954; Robins, 1956). Suggestions for the selected

counselor characteristics came from the literature (Fuller, 1964) and responses

to an open-ended cuestionnaire administered to a pilot group of educational psy-

chology students at Xichigan State University. The counselor characteristics

included in this study were counselor sex, age, eiucatioa, e:perience, values,

method, and acquaintance.

The ethod

Tha instrument developed for the study was a seven section, seventy-one

item questionnaire. Section I vas designed to obtaia factual inforiaation about

the studeat. Sections II and V were designed, usins a four-response scale, to

a) orient the respon:Icnts to possnle copl_ns behaviors for se:v.tal and hostile

impulses, b) assess their discomfort about these behaviors, and c) ascertain

their hesitation to seek help and expectation of '-)enefiting fro:a counselor help.



Sections III and VI were structured to determine the rank-order preferences

of the students for the group of seven characteristics they would choose in a

counselor to help with the two problems. Sections IV and VII were structured

to deterc.ine tha specific cualifications for each of the characteristics.

The instrument had sufficiently high test-retest reliability on the basis

of the ch: square test of significance for the statistic C and observation of

the eighted means of the rank orders to b..1 judged adequate for use (p4:.01).

The randon sample of education students used in this study was six hundred

sixty-eight students of educational psychology enrolled Fall Term, 1965i. at

Michigan State University. The data was collected by adminisrering the instrument

in a group setting to these students by their recitation instructors.

Eight null and directioralized hypotheses were tested. For the statis-

tical treatment of iteros in Sections II, IV, V, and VII, an item analysis and a

chi square analysis was made. Kendall's W (Hays, 1952; Kendall, 1943; and Siegel,

1956) was computed to test differences in the cross-sex and within-sex rank-order

preferences for the examined counselor characteristics included in Sections III

and VI. Rejection of the hypotheses was set at the .05 level.

The Results

Of the six theory-based research hypotheses tested, four were accepted

at the .C5 level for the problem of relationship with the opposite sex and three

for the problem of ar.1!..;er. Of the eight non-theory based null hypotheses about

specific qualifications for the seven characteristics, two were rejected at the

.05 level for tha problem of sex and one for the problem of anger. A summary

of the findings is presented in Table 1.
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Type of problem as well as student sex appeared to be relevant to student

views of counselor role in relation to motivation to seek help. Contrary to expec-

tations, females (71%) were found to be considerably more hesitant to seek help for

problems of sex (p<.001) than males (531). For the problem of anger, significant

differences between mhle and fecale hesitation occurred particularly in the extreme

negative response category for males (I= 25%; F = 16%). However, both males and

females were far less hesitant to seek help for problems of anger 01 = 61%; F = 62%)

than problems of sex 01 = 42%; F = 29%). Although students of both sexes expected

to benefit fro.:1 counselor help for problems of anger (N = 78%; F = 73%), significant

differences (p 4:.05) between males (60%) and females (75%) occurred only for the

problem of sex.

It was found that the zeneral orders in the ranks assigned to the characteristics

preferred in a counselor by students of both sexes for both problems were not

significantly different. With sufficient certainty (p<.01), it was possible to

report the order in the ranks assigned to the counselor characc ristics ir both

problems (sec Table 2). It was observed that counselor valiles and em:t,....-tce

were seen as more importnt eaa, couaselor aec, and S27t for both males and ferales

for both problems.

When qualifications were ascertained for each of the characteristics, mole and

female preferences were similar. Qualifications which received rajority respDnses

are described in Table 3. Significant differences appeared for only three of the

characteristics. I) Male education students preferred sare-sex counselor more

often than female students for help with problevs of sex (p<.001).*.lthough a

II confidante" was the preferred non-professional helper for both problemslor about

fifty percent of the students, a "minister" was preferred by females and a"teaeher"

by the males as the second choice for both problens (p<.01)..=:)!:e7..to Lore than

females preferreJ to be uaint-d with tite cnselor for nelp with problens of

sex (p .05).
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Discussion
-

The findings of this study suggest that student motivation to seek counselor

help for personal concerns is more problem-related than sex-related. For both

sexes, there is less hesitation to seek help, and higher expectation of benefiting

from counselor help for problems of anger than sex. Since current cultural mores

have changed, man's definition of himself as a sexual being has broadened. On

the other hand, extended freedom of expression of hostile impulses has not been

culturally approved. It may be that problems of anger are more urgent for students

of education Chan problems of sex. On the other hand, it may be Chat counselors

are viewed as more able to help with problems of anger. /lore research is needed

to clarify the reasons behind the findinf;s of this study.

No hypotheses were made about the spedific rank-order students would assign

to the counselor characteristics, but it was expected that males and females would

differ. Prefereaces for the counselor characteristics, however, appeared to be

neither sex-typed nor problem-typed. It was an%icipated that the student perceptions

based on an active transaction between themselves and their environment would affect

their behavioral choices, but the cross-sex similarities were greater than expected.

In spite of the flux in consensually validated values in contemporary culture,

the population under study appeared to basically value the same characteristics in

a counselor regardless of their sex or the type of problem for which they would

seek help.



Of the seven characteristics under study, the values of the counselor

preferred for help with both problems was considered cost important to the

female students and exnerience for the male students. The findings of Hollingshead

and Redlich (1953) and Neyers ahd Schafer (1954) that counselor values are .

significant in the counseling process were extended to suggest that counselor

values are also a highly important factor prior to selection of a counselor.

Counselor experience was also considered highly important by the students, but

it was not ascertained whether length, type or quality of experience was considered

important. Eore precise definition of the concept of "experience" is needed

13fore Chis characteristic can be meaningfully interpreted.

Counselor method, education, and acquaintance were ranked in that order in

the middle ranks from highest to lowest by the students. Among the several

characteristics studied, counselor age and sex were considered of least importauce=1
to the stud?...ets. 'aowever, counselor age was considerel more important as a

helpful eaaracteristie to students of both S3:C2S for the problem of anger.then sex.

Contrary to previous assumptions that counselor sen is an important variable in

selection of a counselor, it is noteorthy Chat the studeats in this study rand

counselor sex of least importance for help with pro'ilems of anger and sex alike.

It was found, however, that only the males con,sistently preferred "male' counselors

for both problems (Sex: II= 59%; F = 41% ; Anger: 14= 49%; F = 347). When

females stated preferences, they preferred "male" counselors (Anger: 137; Sex = 237).

However, especially for the problem of anger, more females (53%) had "no preference"

for counselor sex than preference. Thirty-sex per cent of the females had "no

preference" for counselor sex for s'exual problems. Previous research findings

(Fuller, 1964 and Koile & Bird,1955) support the conclusion that both vales and

fe:aales prefer a "male" counselor, but in this study only the males clearly

preferred "'male" counselors'.
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Certain-professional implications are suggested from this study. Even though

it is recognized that some students view non-professional persons as helpful, this

stliy shows thaE students value the professional more than the non-professional for

help with personal problems. Support is given to those who feel that advanced grad-

uate education should be stressed within the profession.

Acquaintance with the counselor appears to be valued particularly by male students

seeking help for problems of Sex. It may be that counselors placed in locations

where they might get to know the student on a personal basis prior to counseling

contact would be facilitating.

' The priority importance of counselor experience and values to the cliant imot

only during but prior to the counseling process cLould be be considered by those

hiring and assigning counselors. Torthermore, the knowledge that counselor age and

sex is vieued by the student as having rela%ively little importance should be used

in this decision-making process.

Type of problem has been shown to be related to the person from whom potential

clients expect to receive help. Females more than males expect to benefit from

counseling more for the problem of anger than sex. Awareness of this information

could be useful in couliselor choice of elicitation techniques. Regardless of label

attached to method, it has been demonstrated that education students value being

understood and listened to more than being asked questions and having their behavior

interpreted by the counselor, especially for problems related to sex.

Further research extending the findings of this study, however, is needed.

It is suggested Chat other student populations be studied for comparison. Additional

counselor characteristics, such as cultural and socio-economic background, could

also be included in further study. It would be helpful to discover whether the findings

of this study are more related to student values, prior interpersonal experience,

or anxiety. Clarification of the function of the various idios,jncratic and normative
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factors influencin3 attitudes about types o2 problems would be meaniagful.

Assessment of the value systems which students hold and desire counselors to

hold with them is proposed. Refinement of the definitions of the characteristics

under study could be helpful.

However, this study has enlarged the body of knowledge about counselor image

and role and has shown that type of problem appears to be related to choice of

person from whrti potential male clients expect to benefit from help. The relative

value of certain characteristics which education students perceive as important

in selection of a counselor to help with personal.problems has been demonstrated.
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